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Our goal is to ensure that racial differences in achievement are eliminated
while we improve achievement for all students.

Note: This document was developed by the Research Practitioner Council and was approved by the
Governing Board of the Minority Student Achievement Network in June 2003. This document summarizes
our beliefs and the knowledge base that guide our work; it is a living document that will change as we
increase our knowledge on improving minority student achievement.

What core beliefs guide our work?

e Eliminating the gap is not only the right thing to do, but it is essential to ensure the future of
our democracy.

® Because achievement is not innately determined, children will achieve when they are
effectively taught how to learn.

e All children come to school with a variety of individual strengths; our responsibility is to
discover and build upon these strengths.

e While recognizing the crucial roles that parents and community groups play, we need to focus
on what schools can do.

e Schools that concentrate on how their practices affect students will be more productive than
those that blame students, families or poverty for underachievement.

e Each individual staff member must examine his or her beliefs and change practices to
counteract the contemporary and historic impacts of racism and discrimination.

e Schools should be considered excellent only when students of all racial and ethnic groups are
achieving at high levels.

What do we know about the relationship between race and achievement?
* Analysis of test scores, grades and graduation rates document significant gaps in achievement
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between white students and students of color.
* Despite the gaps in average performance among racial groups, there are substantial numbers
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of high achieving students of color.

» Causes of achievement gaps are complex and include school, community, home and societal
3
factors.
4
e The current gaps in achievement are not due to racial differences in innate ability.

¢ In the early grades, there are measurable gaps between students of color and white students
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in the skills that schools value; too often, these gaps widen as students move through school.
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* Schools can have a powerful, positive impact on the achievement of students.
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* Racism within schools continues to be a significant barrier to student achievement.




* Partnerships between schools and parents can have a positive impact on student
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achievement.

¢ Strong and encouraging teacher-student relationships, when accompanied by effective

instruction, may contribute to improving achievement even more for students of color than for
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whites.
* To close the gaps in achievement, African American and Latino students must improve at a
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greater rate than others.

How will we eliminate racial differences in achievement?

* Implement, monitor and evaluate changes in what we do that improves student achievement.
* Develop in teachers, students and administrators the leadership skills and beliefs that are
necessary and critical for change.

e Synthesize, interpret and contribute to conduct research that informs practice and that
combines the wisdom of researchers and practitioners.

e Contribute to the policy debate on “The Gap” at the local, state and national levels.
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